The present study aimed to identify the level of emotional self-efficacy among a sample of faculty members who speak Arabic at the Abu Dhabi University. The study sample consisted of 99 faculty members Ph.D. and master's holders from scientific, social and education and management and humanities disciplines in University branches: Abu Dhabi and AlAin. The Arabian version of the emotional self-efficacy scale standardized on the Emirati environment was applied which consists of 27 items distributed on four aspects: using and managing your own emotions, identifying and understanding your own emotions, dealing with emotions in others and perceiving emotions through facial expressions and body language.
Introduction
When an individual believed that he is able to gain what he wants he is more likely to succeed compared to the individual who possesses a strong low level of expectations; the ability to achieve success in a task increases the individual's desire to follow-up and track of this success. The individual gets encouragement and motivation and guidance from the beliefs he has about his abilities; he has strong expectations about achieving perfection persevere and strive; to adapt to the circumstances and believes that his abilities affect his future roles (Arghode, 2013) .
The beliefs of self-efficacy: is a dynamic constructs that can be developed through the experiences of proficiency, and those beliefs influence in the amount of effort that the individual pay, the amount of perseverance to face the difficulties and susceptibility to stress and depression; they built a knowledge of high content which affect the treatment of excitement, and lead to acts in different life situations. The researchers pointed to the positive relationship between high self-efficacy beliefs and adapt versus negative relationship between the beliefs of low self-efficacy and adaptation. correlation between low senses of self-effectively and anxiety, depression, stress and lack of assistance, such individuals have low self-esteem and become pessimistic of their achievements and their personal development. And self-efficacy affects thinking, as the strong sense of effectiveness facilitates cognitive processing and performance in different situations and circumstances, including the quality of decision-making and academic achievement. As for the behavior self-efficacy can affect in the selection of individuals for activities, and levels of self-efficacy can increase or decrease the motivation. Individuals who possess a high level of self-efficacy are dealing with difficult tasks as challenges and trying to avoid it; the individual's beliefs about self-efficacy determine the level of motivation he has and also reflect the amount of effort that he will pay, and how much time will persevere to face of obstacles (Zulkosky, 2009) . "Pandora" indicates the importance of self-efficacy as a set of determinants of human motivation and emotions and actions; it acts as beliefs shape the act of cognitive, emotional and motivational processes. The high level of perceived self-efficacy is associated with higher levels of the goals set by the individual to himself, which leads to a high level of commitment to the objectives (Zulkosky, 2009 ).
Pandora defined self-efficacy, "as the judgment of individuals on their abilities to organize and implement the trails of required actions; to achieve specific forms of performance." Bong and Skaalvik (2003) see that the provisions of self-efficacy of self-skills and general abilities are judgments about what the individual can do in the light of the skills and abilities he possessed; and thus self-efficacy demonstrate expectations and self-perception of the adequacy (E. Skaalvik & S. Skaalvik. 2014) .
As each of Younesi, Tavakoli, Hosseini, and Hashemizadeh (2014) claimed that self-efficacy "are the beliefs of the individual about the behavior and act in order to achieve the results he want to where it predict the performance achieved in a specific domain, while Goroshit and Hen (2014) defined self-efficacy as a future belief about the standard of efficiency that is expected of an individual that he shows it in a specific position.
Sources of self-efficacy
The expectations of self-efficacy are formed from the primary sources of information referred to by Bandura as the assessment of self-efficacy, and evaluation results are closer to the levels of motivation; Individuals working better when they think they are good at the task. Bandura (1977) pointed out four main sources of information as follows:
Proficiency and expertise performance
When we succeed in the task it shows a sense of effectiveness (Zulkosky, 2009) . And when we try to do something and succeed by showing our mastery of those experiences-that experiences which lead us to reach self-efficacy-because individuals are more likely to believe that they can do something new if it is same and similar to something already have done (Dagleish & Power, 1999) . Thus self-efficacy beliefs are affected by performance experiences; when we succeed in controlling a behavior, or controlling over a domain, self-efficacy is usually stronger (Mddux & Vokmann, 2010) .
Indirect experiences
The individual observe others to form expectations about their behavior and their results; observing the success of others (models) who are similiar to them and watch their succeed can drive an individual to attempt to develop self-efficacy, and the opposite happens when observing someone similar while he fails, and this detract or threat self-efficacy, taking into account the impact of indirect experiences on self-efficacy is linked to the extent of the belief of the observed person that the other person similar to him; the more that person is similar to the observant the more he will think that he can achieve the behavior that has been observed (Mddux & Vokmann, 2010; Dagleish & Power, 1999) 
Verbal persuasion
The third factor which affects the self-efficacy is the verbal or social persuasion; when the individual is convinced that he can master a task he will be more likely to perform that task. What others are saying to us about our capabilities and the probability of success affects the beliefs of efficiency we have, taking into account the fact that the power of verbal persuasion depends on the source characteristics such as: (specialization and professionalism, confidence, and gravity) (Mddux & Vokmann, 2010; Dagleish & Power, 1999; Zulkosky, 2009 ).
Physical and emotional indicators
The physical and emotional states can affect self-efficacy; if the individual connect between poor performance or perception of failure to raise the physical uncomfortable and negative emotions in a state of anxiety it would doubt his ability, and be more likely to feel no confidence in his ability to perform effectively (Mddux & ies.ccsenet.org International Education Studies Vol. 10, No. 1; 2017 213 Vokmann, 2010). The physical and emotional situations that arise when the individual did a behavior, or even when he imagine doing this behavior affect self-efficacy and can lead to fulfilling prophecy that achieve itself, indicators such as: (anxiety, tension, and fear have negative impact on self-efficacy and can lead to failure or inability to perform the task (Mddux & Vokmann, 2010; Dagleish & Power, 1999; Zulkosky, 2009 ).
The Problem of the Study
The confidence of a faculty member in his ability to influence the students' learning and his beliefs in self-efficacy are but provisions for his abilities in influencing desirable outcomes related to student performance, and behavior, and motivation within the classroom. And the level of self-efficacy among faculty members is linked to job satisfaction, job stress, profession burnout and teaching practice, and enthusiasm, and behavior inside the classroom, and the teacher's self-efficacy is linked to outputs such as :( student's beliefs about self-efficacy, and involvement, participation, motivation, and achievement) (Goroshit & Hen, 2014) .
Brigido, Borrachero, Bermejo, and Mellado (2013), Gibson and Dembo (1984) pointed out that the faculty members who possess a high level of self-efficacy are less critical of their students in a way they are more perseverance in the attitudes of failure and repetition in addition to the link to the effectiveness of faculty members to increase the academic achievement of the students and the positive trends towards teaching. While low self-efficacy among faculty members is associated with the internal professional burn out, and the increase of the level of anxiety and various forms of negative behaviors. Emotional self-efficacy among faculty members Require the awareness of self-emotions and the ability to regulate these emotions to achieve the desired results. The beliefs of self-efficacy affect the responses of emotional acts; the faculty member through self-regulation of emotions process collect information and feedback about the progress of the target, and who owns strong beliefs about the effectiveness of emotions less likely to fail in the self-regulation and is working to increase positive emotions; those emotions that expand thought processes and increase flexibility, creativity, and problem solving efficiently and development of skills over time (Maddux & Vokmann, 2010) .
Thus emotional self-efficacy plays a dual role among the faculty members where it helps him on the integration and compatibility with social and emotional system, and this is a prelude to achieve professional success, while self-efficacy helps faculty members on the upbringing of their students by helping in the development of high levels of social and emotional adequacy (Goroshit & Hen, 2014; E. Skaalvik & S. Skaalvik, 2007) .
Questions of the Study
The current study tried to answer the following questions: 1) What is the level of emotional self-efficacy among a sample of faculty members who speak Arabic at Abu Dhabi University?
2) Are there any statistically significant differences at the level of significance (0.05) or less in the level of emotional self-efficacy among a sample of faculty members due to the variables: gender, years of experience, qualification, and specialization?
The Significance of the Study
This study derives its importance from the nature of the subject matter it tackled; the faculty member seeks to build effective relationships with students and co-workers, and needs personal beliefs about his self-efficacy in managing and organizing and controlling the emotions so that he can achieve the objectives sought to be achieved. The current study reveals the emotional self-efficacy among a sample of faculty members which contribute to the enrichment of the theoretical literature effectively, and to provide the Arabic library with theoretical information on this topic.
The results of this study will provide interested educators with information that may help in the movement towards the construction and preparation of training and extension programs and scientific meetings; to assist faculty members in universities and teachers in improving the level of emotional self-efficacy they have.
Study Limitations
The results of this study are determined by:
Sample characteristics: the faculty members at the University Abu Dhabi who are speaking Arabic.
The psychometric properties of the study tool which is prepared for the purposes of the present study, The Emotional Self-Efficacy Scale.
Definition of Terms
Emotional Self-Efficacy: It means: individual beliefs and provisions towards his abilities to distinguish ies.ccsenet.org
International Education Studies Vol. 10, No. 1; 2017 emotional situation, and to understand the feelings of others, and to identify positive and negative emotional expressions with a level of self-confidence of an ability to adapt to emotional effectively situation and adapt to the surrounding events, and the ability perceived as avoiding anger and frustration and negative emotions and face success and positive events and the expression of positive emotions in an appropriate manner (Zhao et al., 2013) . And it is an individual's judgment on his ability to identify and understand self-emotions and manage those emotions, and dealing with the emotions that emerge from the others, and the ability to perceive emotion through facial expressions and body language, which is calculated by the degree which the faculty member obtain on emotional self-efficacy scale used for the purposes of this study.
Literature Review
Research of emotional intelligence at the beginning of (1990) contributes in understanding how individuals differ in their emotional operations, and how these differences affect their social function. Studies have shown the effectiveness of the self that what the individual does is integrated between the product of cognitive, social and emotional skills. And that the individual is capable of doing what he realizes that he will be able to do, and these beliefs are the mediator between capacity and act. And emotional intelligence is the ability, but it is a weak prompt of the performance of the individual, and the emotional self-efficacy facilitate this role, which mediates the ability of the individual and emotional performance, and it can be a practical outputs of the ability of emotional intelligence (Choi, Kluemper, & Sauley, 2013) ; the individual may possess the ability to read emotions well among others, or self-emotions management, but he may decide not to use any of these capabilities, and the probability could be because he does not have the motivation to do so, or because of a lack of self-efficacy in this field; Individuals who believe that they have some control and control emotions are more successful in regulating their emotions than those who think that this thing cannot be controlled effectively (Pool & Qualter, 2013) .
The emotional self-efficacy in the psychological and educational literature is seen as a base for the ability of emotional intelligence. And self-efficacy does not include regulate emotions and only, but it includes other elements and dimensions, such as: (recognize and understand emotions, and beliefs of the individual about his emotional abilities). emotional self-efficacy differs from the feature of emotional intelligence, despite the fact that some research indicated that emotional intelligence feature is a constant tendency can be considered or relevant to as self-efficacy or self-concept in emotions, but the emotional self-efficacy reflect the beliefs of the individual of his emotional and dynamic abilities, that are evolving and growing through experiences (Choi, Kluemper, & Sauley, 2013 ).
Goroshit and Hen (2014) stated that emotional self-efficacy "is the individual governing of his ability in processing emotional information properly and effectively; it is the power variable that affects the emotional state of an individual and in his performance." The term of emotional self-efficacy combines between the concept of self-efficacy in the theory of the scientist "Pandora" and the theory of emotional intelligence; Individuals realize themselves that they have a good balance between emotion and ideas; where the ability to organize self-emotions and other emotions, the thoughts and beliefs in order to provide easy to use input for the act. Dogan, Tatan, and Sapmaz (2013) , Valois, Zullig, and Hunter (2013) see that the concept of emotional self-efficacy associated with the effective use of individual emotions and emotional self-efficacy is multidimensional concept consists of self-regulation of emotions, and self-understanding of emotions and the emotions of others, and recognize the emotions and used it to support the thinking.
Valois, Zullig, and Hunter (2013) in their study examined the relationship between the perception of suicide and attempt to suicide behavior and emotional self-efficacy among a sample of graduate school students in the schools of the classes (9-12) age (12-18 years) in Carolina. The study suggests that the lower levels of emotional self-efficacy can be associated in a meaningful way with the highest levels in the perception of suicide and suicide attempts for the participants in the study. The researchers added a part of emotional self-efficacy scale in a questionnaire (CDC) for risk behavior among young people to examine the link between the perception of suicide and suicide attempts. Then apply the adjusted and unadjusted regression analysis, models of multiple variables of gender, and race. All suicide variables were associated significantly to emotional self-efficacy in unadjusted models for groups of gender and race, and the suicide attempt that resulted embarrassment associated with low emotional self-efficacy among black females and white males. Depicting suicide, suicide attempt that resulted embarrassment associated with the low level of self-efficacy.
Dacre and Qualter (2013) conducted a study aimed to examine the link between jobs chances (the ability to get a job) and job satisfaction of graduates' employees. The study sample fill emotional self-efficacy scales, and . The results showed that emotional self-efficacy predicts viability graduates for employment, and the possibility of hiring mediates the relationship between emotional self-efficacy and job satisfaction. As the results show that the self-emotional efficacy in associated with the possibility of employment, as the graduates who have a high level of emotional self-efficacy also realize themselves that they are ready to hire or eligible; this means that beliefs about emotional adequacy affect in readiness (probability of employment) self-perceived; Individuals who have greater confidence in their ability to perceive, use, understand and manage emotion consider themselves more likely (probability) for recruitment.
As well as the study of Dogan, Totan, and Sapmaz (2013) which aims to examine the effect of self-esteem, and social well-being, and emotional self-efficacy in happiness? The study sample included 340 students from Turkish universities 213 females and 109 males. The researchers used the Oxford happiness questionnaire, and the measure of self-sufficiency, and the measure of emotional self-efficacy, and the measure of positive / negative events. The results showed a positive relationship with a statistically significance between the psychological well-being and self-esteem and happiness, as the positive impact of psychological well-being and happiness in the self-assessment appears. The study results also to the influence of positive emotional self-efficacy in self-esteem. And 46% of the interpreter variation in self-esteem due to the psychological and emotional well-being and emotional self-efficacy; also it explains the psychological and emotional well-being and emotional self-efficacy and self-esteem 51% of the variation of happiness.
Goroshit and Hen (2014) conducted a study aimed to investigate the predictive ability of self-efficacy of emotions in the self-efficacy of teaching, and emotional representation among a sample of teachers. The study sample consisted of 273 teachers from 10 schools; 67% were female and 33% male average age (36 years). 28% have a bachelor's degree, and 21% have master's degrees, and the rest 42% have the degree of Bachelor of Education, the average experience (12 years).
The researchers apply emotional assimilation scale, and emotional self-efficacy scale, and self-efficacy for teaching scale. The results showed that the effectiveness of self-efficacy of emotions predict both the emotional assimilation and self-efficacy for teaching among teachers; "Pearson correlation" between the variables showed that all study variables linked internally with a positive connotation. The strength of link between these variables ranged between 0.38 and 0.56. This suggests that teachers who have demonstrated high levels of emotional self-efficacy have higher levels of emotional assimilation and self-efficacy. The results show no significant correlation between the gender: (Male / Female), academic degree with the variables of the study, while years of teaching experience have a weak positive correlation with the changes.
Study Design and Methodology
The researcher depend in this study on descriptive approach, for its suitability for the purposes of the present study; the study aimed to identify the level of emotional self-efficacy among a sample of faculty members at Abu Dhabi University (Abu Dhabi and Al Ain Branch) who speak the Arabic language, and the extent of the difference in emotional self-efficacy of due to gender: (Male / Female), years of experience, academic qualification, and specialization.
The Population of the Study and Its Sample
The study population consisted of all faculty members who speak Arabic at the University of Abu Dhabi (Abu Dhabi and Al Ain Branch) totaling (128), according to statistics of the human resources department at Abu Dhabi University in the first semester of the academic year (2015/2016). The study sample included 99 members of the faculty. The emotional self-efficacy scale has been distributed and sent via email. 
The Study Tool
The author developed the Emotional Self-Efficacy Scale (Pool & Qualter, 2012) where he translated the scale and presented in its two Arabic and English versions to two Professors one is specialized in English language and the other in Arabic language. The formula of some items was amended; to fit the notes of the two arbitrators.
The number of items of the scale in its original form was 27 items, representing a description of the effectiveness of the self-emotions; and the items are distributed on four domains:
Using and managing your own emotions, it includes the items (3, 5, 7, 10, 12, 15, 16, 19, 23, 25) Identifying and understanding your own, it includes the items (1, 4, 8, 9, 17, 24) Dealing with emotions in others, it includes the items (2, 6, 11, 13, 20, 21, 26, 27) Perceiving emotions through facial expressions and body language, it includes the items (14,18,22)
Validity of the Tool
Internal construction: it has been confirmed that there is a correlation between each domain of the scale with a total score; in order to verify the validity of the internal construction. There was a correlation between all domains on one hand and the total score on the other hand, Tables 2 and 3 show the matrix of correlation coefficients between the domains of the scale, and between the domains of the scale and the total score: It is noted from Tables 2 and 3 that the correlation coefficients between the domains of the scale and the grade ranged between (0.37-0.70), and with the domain (0.36-0.80). All of these transactions are significant at the level of (0.05) or less, and this indicates that the scale has appropriate validity connotations, and meets the objectives of the current study; therefore, none of these items were deleted.
Arbitrators' validity: the tool was presented to 6 arbitrators who are specialists in the field of counseling and mental health and educational psychology in Amman Private University, the University of Abu Dhabi, and each arbitrator was asked to express his opinion on the clarity of the items, and its measuring of the concept it was prepared to, and how it is related to the sub-scale and the wording of some items was amended; to fit the arbitrators' notes.
Reliability
To verify the reliability of the scale; the reliability of the internal consistency coefficient was calculated using Cronbach's alpha equation on a pilot sample from outside the study sample and totaling 32; and in order to calculate the ability of the items of the scale on discrimination based on association with the total degree. And Table 4 shows such transactions, and these ratios were considered appropriate for the purposes of this study. 
Results of the Study and Its Discussion
The first Question: What is the level of emotional self-efficacy among a sample of faculty members who speak Arabic at Abu Dhabi University?
To answer this question, the arithmetic means and standard deviations for the performance of faculty members on the domains of emotional self-efficacy scale were calculated, and each level of the domain was calculated. It was based on the following calculations in determining the length of each category of self-emotional efficacy (high, medium, and low) for each of the four domains of the scale: (upper limit of the calibrato-minimum used gradation/ number of degree of commonality levels), and thus be (4-0)/3 = 1.33, which represents the length of one category, and then collected the minimum scale, and thus the degree of prevalence of emotional self-efficacy among faculty members based on the arithmetic mean is:
Less than 1.33 low. As shown in Table 5 that the arithmetic mean of the four domains ranged between 2.54 and 2.92; The domain: (identifying and understanding the self-emotions) came in the first rank with the highest arithmetic mean 2.92, while the domain (dealing with the emotions of others) ranked last and reached a mean 2.54, and the arithmetic mean of the instrument as a whole reached 2.75. The researcher believes that the appearance of high level of emotional self-efficacy among a sample of faculty members in the current study may be due to the experience of the sample members, the number of years they spent in the teaching profession, the newly acquired knowledge, the attitudes and concepts and beliefs they gain about the management of negative emotions and express for positive emotions in daily situations, and the ability they have to determine the emotional state and understanding of the feelings of others , and self-confidence in the ability to adapt to the emotional situation effectively (Zhao et al., 2013) . Based on the opinion of each of Goroshit and Hen (2014) , there are a number of internal and external variables that affect the self-emotional effectiveness; and the external variables include environmental factors: (number of students), and the tools of teaching: (teaching material), and physical conditions. The internal variables include the beliefs of the faculty member and the perception that he has the ability to control and regulate emotions and express them in an appropriate manner. It can be noted here that the beliefs of the faculty members about control and regulate emotions and their ability to organize the various shares of emotional states in possession of an average level of self-emotional effectiveness, as it and the presence of certain factors such as: (dealing with the appropriate number of students while teaching, and provide physical conditions, and teaching appropriate material) helped in the formation of the medium emotional effectiveness among a sample of faculty members in Abu Dhabi University. If taking into account the sources of the effectiveness of self-efficacy the experiences of faculty members and professional colleagues and noting their success in adjusting emotions in addition to verbal support from the surrounding environment that they are fluent in adjusting and organization agitation. All these dimensions have contributed to the formation of the ability of respondents to understand the emotions of others and self-emotions and understand the emotions and use emotions to support ideas (Dogan & Totan, 2013; Dagleish & Power, 1999) .
However, the educational, social and cultural context may not contribute to the skill of dealing with the emotions of others is high level of development, during the stages of study and work may not be exposed to a faculty member to specialized training programs to develop that skill, and the focus is limited on academic subjects and academic achievement.
Here is a display for all arithmetic means and standard deviations of the paragraphs of each domain separately.
The First Domain: the use and management of self-emotions
The arithmetic means and standard deviations for all the paragraphs of the use and management of self-emotions were calculated. And Table 6 shows that. It is noted from Table 6 that the means ranged between 2.39 and 3.35, and paragraph 15 "When my emotions are positive; it helps me to generate good ideas" came in the first place with a mean 3.35, while paragraphs 7, 23, "I can I change my negative emotion with another positive one" and "I focus on the emotions of the development of my physical performance (movement, activity...)" came last with a mean 2.39. The arithmetic mean of the domain as a whole reached 2.77.
The Second Domain: the identification and understanding of self-emotions
The arithmetic means and standard deviations for all paragraphs of this domain were calculated. And Table 7 illustrates this: The results in Table 7 Indicates that the means ranged between 2.53 and 3.17; and that the highest arithmetic mean is for paragraph No. 8 "I Refine my positive emotions correctly" where its mean reached 3.17, while the lowest arithmetic mean is for paragraph No. 24, "I know the reason for feeling in a certain way" with a mean of 2.53. The arithmetic mean of the domain as a whole reached 2.92.
The Third Domain: dealing with the emotions of others
The arithmetic means and standard deviations for all paragraphs of this domain were calculated. And Table 8 illustrates this:
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International Education Studies Vol. 10, No. 1; 2017 As shown in Table 8 that the arithmetic mean of the paragraphs of the domain "dealing with the emotions of others" ranged between (2.31-2.89), and the highest arithmetic mean is for paragraph number (11) "I identify, in a correct way, when others feel a positive emotion" with a mean (2.89), as can be seen from the table also the lowest arithmetic mean is for paragraph number (20) "I know the reasons for changing the emotional state of others" with a mean (2.31). The arithmetic mean of the domain as a whole reached (2.54).
The Fourth Domain: the level of awareness of emotion through facial expressions and body language
The arithmetic means and standard deviations for all paragraphs of this domain were calculated. Table No (9) illustrates this: It is clear from Table 9 that the arithmetic mean of the paragraphs of thedomain: (perception of emotion through facial expressions and body language) ranged between (2.74-2.99), and the highest arithmetic mean is the paragraph number (14) "I know the emotion indicated by the expressions of my body (body language), "which arithmetic mean was (2.99). While the lowest arithmetic mean is the paragraph number (22) "I know what emotions I feel through facial expressions," which arithmetic mean was (2.74). The arithmetic mean of the domain as a whole reached (2.90).
The Second question: Are there any statistically significant differences at the level of significance (0.05) or less in the level of emotional self-efficacy among a sample of faculty members due to the variables: gender, years of experience, qualification, and specialization?
To answer this question arithmetic means and standard deviations of the level of emotional self-efficacy among faculty members were extracted depending on the variables (gender: male/female, years of experience, ies.ccsenet.org
International Education Studies Vol. 10, No. 1; 2017 educational qualification, and specialization), and Table 10 illustrates the results of arithmetic means and standard deviations. It is noted from Table 10 that there are apparent differences between the means in sub-domains: (usage and management of self-emotions, and, identify and understand the self-emotions, and, dealing with the emotions of others, and understand emotion through facial expressions and body language, and the scale as a whole), depending on the variables of gender and years of experience and academic qualification and specialization. In order to verify the significance of differences; analysis of quadruple variance (ANOVA) was conducted, and Table 11 shows the results of this analysis. The results shown in Table 11 indicates that the statistical values of "F" to the domains of "usage and management of self-emotions", and "to identify and understand self-emotions", and "dealing with the emotions of others", and "understand emotion through facial expressions and body language" are not statistical at the level of (0.05) and less depending on the variables of gender, experience, educational qualification, and specialization.
To find out the differences and statistical significance of the instrument as a whole; three way analysis of variance (ANOVA) was applied on the instrument as a whole, and Table 12 illustrates the results of the analysis. It is clear from Table 12 that the statistical values of "F" for the variables of, gender, years of experience, academic qualifications, and specialization did not reach the level of significance at the level of (0.05) or less, thus the lack of significant differences between the faculty members in the level of emotional self-efficacy depending on the variables. This result indicates a unified culture in the same academic community; and that the nature and philosophy of the business and its values and the expected role of the faculty members are similar in different departments and colleges, and faculty members working in the light of similar organizational culture. The results are not significant in the gender and academic Qualification and it is consistent in its content with the results of Goroshit and Hen (2014) and it differs with respect to that years of teaching experience have a positive correlation with weak emotional self-efficacy.
Recommendations
Through the previous discussion and analysis of the study results, the following recommendations can be introduced:
Organizing training workshops and seminars for faculty members at universities and schools, which contribute to the development of awareness of the importance of emotional self-efficacy, and its role in facilitating the building of effective relationships in the work environment.
Conducting further studies on the subject of emotional self-efficacy through other communities, such as school and university students. And study the relationship of other variables on emotional self-efficacy such as (self-regulation, and self-assertion, emotional assimilation, and self-awareness, and vigilance of mind)
